
“Reading is the master skill of school. Skilled reading, writing and talking is crucial for our students to succeed.” 

Alex Quigley 

 

 

 

Improving Literacy at Headlands School 

Rationale 
At Headlands School, we believe that reading and literacy development should be central to our curricula. The acquisition and mastery of reading skills not only 

empowers individuals with the ability to comprehend written information but also enables them to engage with the world in profound ways. For many of the students 

joining the school, a deficit in this area poses a significant barrier to learning – one which we should relentlessly endeavour to remove.  

First and foremost, reading instils a sense of pride in our students. As they navigate through texts, deciphering words and extracting meaning, students experience a 

growing sense of accomplishment. Success in reading builds their self-confidence and self-esteem, fostering a positive self-image that extends beyond the realm of 

literacy. By cultivating pride in their reading abilities, we help students recognise their own capabilities, encouraging them to take on new challenges and pursue their 

goals with enthusiasm. 

Furthermore, reading nurtures aspirations and opens doors to countless opportunities. Proficiency in literacy equips students with the tools necessary to access a wealth 

of knowledge, ranging from classic literature to scientific research, historical accounts, and contemporary ideas. Through reading, students gain exposure to diverse 

perspectives, cultures, and ways of thinking. This exposure broadens their horizons, sparks their curiosity, and fuels their aspirations to explore new fields, engage in 

critical thinking, and contribute meaningfully to society. By integrating reading into the educational fabric, we can inspire students to dream big, set ambitious goals, and 

strive for personal and academic excellence. 

In addition, reading and literacy development cultivates respect, both for oneself and others. By immersing students in literary works, they develop empathy and an 

understanding of different lived experiences. Literature serves as a window into the lives of characters from diverse backgrounds, promoting empathy and compassion. 

Students learn to appreciate the power of words, recognising that everyone's voice and story are worthy of respect. Reading and discussing texts in a collaborative 

environment also encourages respectful dialogue, where students learn to value differing opinions and engage in thoughtful exchanges. In this way, we are able to foster 

a culture of respect that extends beyond the classroom, empowering students to become compassionate and considerate citizens. 

Ultimately, by making reading and literacy development central to education, we can provide students with the foundation they need to succeed academically, 

personally, and as responsible members of society. 
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Phase One (Current Practice) 
Priority What do we do? How do we do it? Why do we do it? 

Prioritise 
‘disciplinary 

literacy’ 
across the 
curriculum 

Students are given opportunities to explicitly engage 
with Tier 3 vocabulary in all subject areas. This is 
driven through two key stratagem: Rapid Reads and 
Lexicons for Learners. 
 
Additionally, Reading Like a… documentation sits 
behind each curriculum area’s literacy planning, where 
key aspects of disciplinary literacy are defined, 
explored and outlined. 

Rapid Reads are administered one per half term in all subject areas. 
Texts are chosen to be matched to expected reading ages, with 
adapted questions offered to allow readers at all levels to access the 
material.  
 
Tier 3 vocabulary is presented as Lexicons for Learners. Each 
curriculum area has determined a list of ten words for each KS3 year 
group which are essential in unlocking the curriculum. Activities for 
elaborative rehearsal of these key terms are planned in to the 
curriculum.  

Disciplinary literacy goes beyond general reading and writing abilities by focusing on 
subject-specific literacy practices and strategies. By prioritising disciplinary literacy, 
we can help students understand and engage with the specialised texts, language, 
and processes of various subjects, enabling them to navigate disciplinary content, 
analyse complex information, and communicate effectively within each academic 
domain. This approach fosters deep content knowledge, critical thinking, and 
prepares students for academic and career success in specific fields. 
 
Supported by:  

 Beck, McKeown & Kucan (2002), Bringing Words to Life: Robust Vocabulary Instruction. 

 EEF (2021), Improving Literacy in Secondary Schools (Guidance Report). 

 Quigley, Alex (2020), Closing the Reading Gap. 

 Shanahan, T & C (2012), What is Disciplinary Literacy and Why Does it Matter 

Provide 
targeted 

vocabulary 
instruction in 

every 
subject 

Staff create explicit opportunities within the 
curriculum where key Tier 2 & 3 vocabulary is taught. 
These are mapped into MTPs with a conscious effort 
for them to be relevant. A range of strategies and 
methods for this are utilised across the school. Make it 
Stick activities used to promote retention of all words 
taught.  
 
In addition to this, Forensic Reading is delivered once 
a week for one hour to all KS3 students. This provides 
an excellent vehicle for targeted vocabulary 
instruction – particularly in terms of incidental 
practice. dents’ ability to read complex academic 
texts 

Strategies for the explicit teaching of Tier 2 and 3 vocabulary include: 

 Frayer models; 

 Quigley approach – Select, Explain, Explore, Consolidate;  

 Incidental practice (words in context) mapped into the curriculum; 

 High quality oral language; 

 Shared definitions of key Tier 2 vocabulary to encourage a shared 
lexicon across the school;  

 Explicit, direct instruction (particular focus in Forensic Reading); 

 Cultivating ‘word consciousness’ – discussing patterns, etymology, 
exposure in context; 

 The 4 Ps of vocabulary – plan, pre-teach, provide direct 
instruction, provide opportunities for wider reading. 

 

Lexia is used to support further development of students’ vocabulary 
knowledge. 

Targeted vocabulary instruction helps students acquire and use specialised terms and 
concepts specific to each subject, enabling them to grasp and articulate complex 
ideas effectively. To thrive personally and academically, learners need the 
vocabulary to express themselves appropriately in both contexts. This is a pivotal life 
skill as well as one which accelerates academic progress.  
 
Supported by: 

 Beck, McKeown & Kucan (2002), Bringing Words to Life: Robust Vocabulary Instruction. 

 Milton & Treffers-Daller (2013), Vocabulary size: revisited. 

 Murphy, James and Diane, (2018) Thinking Reading. 

 Oxford Language Report 2020 

 Coxhead, Averil (2006), The essentials of teaching academic vocabulary. 

Develop 
students’ 
ability to 

read 
complex 
academic 

texts 

The main vehicle for developing reading of complex 
texts is that of Forensic Reading. The texts here offer 
a high level of challenge but are taught with a high 
level of scaffolding, allowing learners to access 
complex concepts as well as complex language. This is 
further supported by age-appropriate disciplinary 
Rapid Reads throughout year. 
 
There is a conscious effort to consider how word 
reading and language comprehension work together to 
build reading comprehension and that this 
encompasses everything from phonology to inference 
at word and text level and to prosodic features such as 
fluency and tone. 

Strategies for developing the ability to read complex texts include:  

 High quality teaching of Forensic Reading; 

 Mapping of reading rich curriculum; 

 Reading skills (corner stones) defined; 

 Consider the ‘Arduous Eight’ when planning opportunities for 
reading (Quigley); 

 Rewordify to consider how complex ideas can be expressed more 
simply; 

 Specific activities intended to activate schema prior to reading. 

Reading complex texts challenges students to analyse, synthesise, and evaluate 
information, fostering critical thinking and deepening their understanding of complex 
concepts. It is a way for us to accumulate and share essential information and 
knowledge of our culture, providing a database for humankind, one which everyone 
can tap into. Exposure to complex texts also expands students' vocabulary, enhances 
their reading fluency, and develops their ability to extract meaning from challenging 
passages. By developing proficiency in reading complex texts, we can empower 
students to navigate academic, professional, and personal endeavours with 
confidence and intellectual agility.  
 
Supported by: 

 Murphy, James and Diane, (2018), Thinking Reading. 

 Quigley, Alex (2020), Closing the Vocabulary Gap. 

Provide high 
quality 
literacy 

interventions 
for struggling 

students 

Upon arrival at the school, students with scaled scores 
of less than <95 are identified and considered for 
assessment and subsequent intervention.  
 
Those who are identified as requiring intervention 
beyond QFT are placed into one to one, or small group 
intervention, which takes place during their Forensic 
Reading lesson, or tutor time dependent on need and 
age group. These sessions focus on developing 
inference and comprehension skills, as well as phonics 
where necessary and are targeted at stage not age. 
 
Students may also be referred by staff members who 
have identified issues within lessons. This is done via a 
Google Form (link below). 

The process for supporting struggling students is detailed below. In 
addition to this, the responsible SLT member leads CPD and 
development of the staff team, encouraging inter-disciplinary as well 
as disciplinary development for all students, particularly this cohort, 
who are deemed to be those working at the lowest levels. 
 
See page 4 for further details.  

By providing high-quality literacy interventions for struggling students we can ensure 
equitable access to education and support their academic growth. These 
interventions target specific reading and writing difficulties, addressing skill gaps 
and helping struggling students develop foundational literacy abilities. Through the 
implementation of tailored interventions, we can prevent learning gaps from 
widening and provide struggling students with the necessary tools and strategies to 
improve their reading and writing proficiency. High-quality literacy interventions not 
only boost students' confidence and motivation but also enhance their overall 
academic performance and future opportunities. 
 
Supported by: 
 DfE, (2015) 

 EEF (2021), Improving Literacy in Secondary Schools (Guidance Report). 

 McLaughlin et al, (2014), OECD. 

 World Literacy Foundation (2015) 

https://www.theconfidentteacher.com/2018/04/vocabulary-knowledge-and-the-frayer-model/
https://www.theconfidentteacher.com/wp-content/uploads/2020/04/CTVG.-SEEC-model-.pdf
https://www.literacyjunkie.com/blog/2020/10/14/p3a0poof4y4jc4p3ku5gvd9dkvlxwo
https://www.theconfidentteacher.com/2020/04/tricky-texts-and-the-arduous-eight/
https://rewordify.com/
https://skyteach.ru/2019/10/24/activating-schema/#:~:text=What%20does%20%E2%80%9Cactivating%20schema%E2%80%9D%20mean,important%20stages%20of%20any%20lesson.
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Phase Two (Next Steps) 
Priority What do we do? How do we do it? Why do we do it? 

Break down 
complex 

writing tasks 

The Writing Sequence provides a structure for 
sequencing extended writing tasks. This ten stage 
process is taught and modelled, and provides a 
scaffold to increase students’ confidence as well as 
their performance.  
 
In addition to this, a bank of strategies from across the 
curriculum has been collated and all staff have access 
to this for use in their classrooms. Emphasis is placed 
on use of these, and implementation of other strands, 
when QA cycle is completed, with particular attention 
given to metacognitive teacher modelling. 

Strategies for breaking down complex writing tasks include: 

 Breaking down of the question (linked with Tier 2 vocabulary 
teaching). 

 The Writing Sequence; 

 Oral composition leading on to transcription; 

 Single paragraph outline – topic sentence, supporting details, 
conclusion sentence; 

 Essay frames; 

 Expanding boxes; 

 Structure strips; 

 Chunking; 

 Dual coding; 

  

 WAGOLLs; 

 Mapping of writing skills into English curriculum and shared with 
school 

 Considered for when and how scaffolding is removed. 

By breaking down complex writing tasks into manageable components, students are 
provided with a clear roadmap and scaffolded support that promotes their ability to 
comprehend, plan, organize, and execute their writing effectively. This approach not 
only reduces the potential of feeling overwhelmed and frustrated, but also fosters a 
deeper grasp of writing concepts, enhances critical thinking, and promotes student 
autonomy and confidence in tackling complex writing assignments. 
 
Supported by: 

 Hochman & Wexler (2017), The Writing Revolution. 

 Quigley, Alex (2020), Closing the Writing Gap. 

 Rosenshine, B. (2012), Principles of Instruction. 

Combine 
writing 

instruction 
with reading 

in every 
subject 

Through high quality CPD, staff are equipped with a 
number of stratagem for development of this strand. 
However, all stratagem provide a focus upon “during 
reading” activities which are tailored to specific 
subject disciplinary needs.  
 
Again, emphasis is placed upon metacognitive teacher 
modelling of these kinds of writing tasks through I Do, 
We Do, You Do. This is to ensure that the covertly  
complex process of writing can become more explicit 
to students. 

Strategies for combining writing instruction with reading include: 

 During-reading activities which encourage active engagement; 

 Top Ten Grammar Moves (Quigley); 

 Think, Pair, Share, Write 

 Sentence Crafting: combining, expanding, shrinking, signposting; 

 The (Not So) Simple View of Writing: Explicit teaching of text 
generation (ideas, words and sentences), transcription (spelling, 
typing and handwriting) and executive function (attention, 
planning, reviewing and monitoring); 

 Sedita’s ‘Writing Rope’ 

 Writing about what you read (and modelling how this is done): 
personal reactions, personal interpretations, summaries, note 
taking, creating questions, answering questions; 

 Cornell note-taking; 

 LEAD process. 

Research demonstrates that “reading and writing works best when one process fuels 
or informs the other”. Therefore, by giving explicit consideration of decoding and 
encoding we can establish a kind of overlearning which catalyses progress. 
Additionally, by providing opportunities for students to write about what they’ve 
read, we can amplify motivation, ensure active engagement, allow time for 
clarification and make visible the comprehension which has been established. 
 
More than any other strand, this allows learners to build literacy skills that are 
relevant beyond the classroom and long into their lifetimes.  
 
Supported by: 

 Graham & Herbert, (2010), Writing to Read: Evidence for How Writing Can Improve 
Reading. 

 Halliday & Webster, (2010), On Language and Linguistics. 
 

Provide 
opportunities 

for 
structured 

talk 

MTP planning makes specific reference to oracy skills 
which are being developed. Opportunities to cover the 
seven main strands (recitation, exploratory, Socratic, 
dialogic, accountable, metacognitive, self-talk) are 
provided across the course of a year in every subject 
area. 
 
Voice 21 provides a framework for the planning, 
delivery and assessment of oracy activities, which 
focuses on four key areas: physical, linguistic, 
cognitive and social & emotional. By demarcating the 
different skills required, learners can be more 
confident and successful. 

Strategies to provide opportunities for structured talk: 

 High quality teacher oracy; 

 Whole school mechanisms for setting expectations; 

 Oral composition (also supports previous strands); 

 Specific scaffolding of oral activities e.g. sentence stems, 
discourse markers etc. 

 Before, during and after writing talking tasks; 

 Cue cards to stimulate discussion; 

 Voice 21 success criteria; 

 Voice 21 Talking Points; 

 Debate lessons;  

 ABC feedback – agree with, build upon or challenge; 

 Harkness models; 

 Reciprocal Reading; 

 Listening Triads; 

 Accountable talk; 

 Repeat correct phrasing; 

 Upgrade learner talk; 

 Paraphrasing others’ responses; 

 Images to structure talk. 

Through structured talk, students engage in purposeful conversations, collaborate 
with peers, articulate their thoughts, and actively listen to others. These 
interactions promote deeper understanding, encourage diverse perspectives, and 
foster the development of empathy and respect. By participating in structured talk, 
students gain valuable skills for effective communication, problem-solving, and 
social engagement, preparing them for success in academic, personal, and 
professional contexts. In addition, oracy has shown to be particularly beneficial for 
low-attaining learners. 
 
Supported by: 
 Alexander, R., (2008), Towards Dialogix Teaching: Rethinking Classroom Talk. 

 APPG, (2021), Speak for Change Report 

 Jay T, Willis B, Thomas P, et al. (2017) Dialogic Teaching: Evaluation report and 
executive summary. 

 Mercer, N. (2015), Why Oracy Must be in the Classroom. 

 Vygotsky, L. (1934/1986), Thought and Language. 

https://jivespin.wordpress.com/2017/07/20/structure-strips-stripping-literacy-to-the-basics/
https://www.century.tech/news/what-is-dual-coding-theory-and-how-can-it-help-teaching/#:~:text=Dual%20coding%20is%20the%20idea,used%20are%20visual%20and%20verbal.
https://www.theconfidentteacher.com/2023/05/what-should-we-do-with-wagolls/
https://www.theconfidentteacher.com/wp-content/uploads/2022/06/CTWG-Top-10-grammar-moves-poster-1-1.pdf
https://www.theconfidentteacher.com/2023/05/crafting-great-sentences/
https://keystoliteracy.com/blog/the-not-so-simple-view-of-writing/#:~:text=The%20Not%20So%20Simple%20View%20of%20Writing%20expanded%20the%20framework,needed%20during%20the%20review%20stage).
https://keystoliteracy.com/wp-content/uploads/2020/02/The-Strands-That-Are-Woven-Into-Skilled-WritingV2.pdf
https://www.goodnotes.com/blog/cornell-notes
https://education.exeter.ac.uk/research/centres/languageandliteracy/grammar-teacher-resources/grammaraschoice/thegrammarforwritingpedagogy/#a1
https://www.readingrockets.org/strategies/reciprocal_teaching
https://www.vynersschool.org.uk/_site/data/files/staff/documentation/2733715048BAF019EAA74E69B4772574.pdf
https://www.ibe.unesco.org/en/news/accountable-talk-instructional-dialogue-builds-mind-educational-practices-series-29
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Provide high quality literacy interventions for struggling students. 

 

If a student has received a scaled score of <95, it indicates that they are working significantly below the expected standard and are very likely to need some additional help. At this level, students 

are initially triaged using the York Assessment of Reading for Comprehension and a Fresh Start: Phonics Screening. Following this, an Individual Reading Plan is drawn up to inform QFT strategies, 

and details student voice and staff observations (example included below). Subsequent intervention is then planned and implemented based on the area of need. If required, referral for specialist 

triage is submitted alongside. A collaborative approach alongside SEND specialist staff allows for each individual to receive tailored support. 

 

If you are concerned that your child has issues with their reading, please click the link 

and complete the referral form:  

Parent Referral Link: https://docs.google.com/forms/d/e/1FAIpQLSdpC_iX9CNjNB4PtYg4eIxQQYjTVdC4WN_RDti4ai0DcI0jzw/viewform?vc=0&c=0&w=1&flr=0  

 

•Students with KS2 score <95 
identified upon arrival by 
SDE.

•Students identified by 
teaching staff referred 
through Google Form.

•Students identified by 
parents via Google Form.

Identification

•Phonics screening, YARC
assessment undertaken by 
SDE/EHO.

•IRP produced and shared 
with all teaching staff by 
SDE.

•Wave 2 interventions 
determined by SDE, 
delivered by team.

Initial Triage •If required, referral for 
further SEND assessment 
made to SFI by SDE.

•Students identified by 
teaching staff referred 
through Need & Normal Way 
of Working Staff 
Questionnaire.

Specialist 
Referral

•Specialist assessment 
undertaken by SFI.

•Releavnt reports produced 
and shared with staff by SFI.

Specialist 
Triage •Students monitored

throughout year by 
Adaptative Teaching Group.

•Students re-assessed at the 
end of year for progress by 
SDE/SFI dependent on need.

Tracking and 
Monitoring

https://docs.google.com/forms/d/e/1FAIpQLSdpC_iX9CNjNB4PtYg4eIxQQYjTVdC4WN_RDti4ai0DcI0jzw/viewform?vc=0&c=0&w=1&flr=0
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IRP Glossary of Terms 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

addition Adding in words where they do not appear in the text. 

Alan Peat sentences 
A set of specified sentence structures which can be taught to students in order to 
improve their composition.  

composition The process of composing from word, to sentence, to text level.  

context 
The circumstances that form the setting for an event, statement, or idea, and in terms of 
which it can be fully understood. 

decoding 

Decoding is the process of translating print into speech by rapidly matching a letter or 
combination of letters (graphemes) to their sounds (phonemes) and recognizing the 
patterns that make syllables and words. There is an area in the brain that deals with 
language processing and does this process automatically. 

DRTA 
The Directed Reading Thinking Activity is a comprehension strategy that guides students 
in asking questions about a text, making predictions, and then reading to confirm or 
refute their predictions. 

dual coding 
Dual coding is the idea of using different types of stimuli to help learners encode 
information in their brains more effectively, enabling it to be more easily retrieved later. 
In the classroom, the main two types of stimuli that are used are visual and verbal. 

etymology The origin of a word and the historical development of its meaning. 

inference 
A guess that you make or an opinion that you form based on the information that you 
have read; sometimes know as “reading between the lines”. 

mispronunciation Incorrect pronunciation of a word. 

morphology 
The study of the forms of words, in particular inflected forms, which are modified by 
prefixes and suffixes. 

omission The action of skipping over or leaving out words when reading a text. 

paraphrasing 
Express the meaning of (something written or spoken) using different words, especially to 
achieve greater clarity, or simplification. 

refusal Refusing to read the word, even when prompted. 

retrieval 

Retrieval is a reading skill and often one of the first skills to be developed by a child in 
school. Children have to pick out information from a text in order to answer questions 
about it. Retrieving and recording information and identify key details from fiction and 
non-fiction is an important skill for students to learn. 

reversal Writing or reading letters backwards, or switching letters in a word.  

scanning Scanning is reading rapidly in order to find specific facts. 

schematic 
knowledge 

All the knowledge we have relating to a topic, it’s surrounding context and everything it 
encompasses. We can activate pre-existing schematic knowledge to help us make sense 
of new knowledge within that schema. 

skimming Skimming is reading rapidly in order to get a general overview of the material. 

substitution Using the wrong words or letters when they are reading or spelling. 

SWRT 
The Single Word Reding Test provides standard scores and age equivalent scores for 
single word reading skills.  

transcription 
Transcription is the process of copying a segment of text. The text may be offered orally, 
or in print. Differs from composition in that its main focus is spelling, punctuation, 
grammar and handwriting. 

YARC 
The York Assessment of Reading for Comprehension is a one-to-one, diagnostic reading 
assessment that enables teachers to assess students’ reading and comprehensions skills, 
from an early age through to the end of secondary school.  

https://www.tes.com/teaching-resource/alan-peat-sentence-structures-11986129
https://www.readingrockets.org/strategies/drta
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Rapid Reading 

Rapid Reading is our whole-school strategy for explicitly developing reading skills and disciplinary literacy across all subject areas. Each half term, every curriculum 
area delivers a short, subject-specific text - known as a Rapid Read - designed to build students’ confidence and fluency when engaging with academic reading. 

Rapid Reads are deliberately low-stakes but high-impact: they typically take just 10–15 minutes of a lesson and are organised around the cornerstones of reading skill – 
understand, retrieve, sequence, analyse, infer, personal response, and context comprehension.  

Questions are carefully crafted to develop these skills progressively, with tasks adapted to suit different reading levels. 

Texts are selected to “read around” the curriculum, helping students encounter new disciplinary vocabulary and ideas in accessible, engaging ways. This both 
strengthens reading fluency and deepens subject knowledge, supporting students to make links between topics and build schema. 

Staff are encouraged to scaffold Rapid Reads initially using 
“I do, we do, you do” modelling and glossaries, gradually 
reducing support as students grow in confidence. The 
approach is designed to be sustainable and impactful: it 
builds regular reading into lessons without displacing 
curriculum content, while nurturing students’ 
comprehension, vocabulary acquisition, and critical thinking 

Through Rapid Reading, every subject becomes a space 
where reading is valued, practised, and made visible - 
helping all students to access, understand, and thrive in the 
rich texts of the curriculum. 
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Forensic Reading: Deep Texts, Rich Talk, Broadened Horizons 

Forensic Reading is our approach to reading that goes well beyond simply understanding texts—it purposefully develops students’ oracy, vocabulary, and cultural capital. 
Over KS3, students engage with complex, high-quality texts through thematic strands (e.g. Power & Conflict; Women, Suffrage & Misogyny; Journeys & Futures; Fragile 
Earth; Secrets & Lies; The Spirit of Life), each chosen to challenge and inspire.  

 Oracy: Students are given structured opportunities to discuss, debate and analyse reading material. Planned talk within lessons supports listening skills, confidence, 
and the ability to articulate ideas with clarity.  

 Vocabulary: The chosen texts are rich in sophisticated language, grammar and syntax; students are supported to notice, explore and use Tier-2 and Tier-3 
vocabulary. Contextual glossaries, discussion of authorial choices, and close reading help embed new words and refine students’ precision in reading and writing.  

 Cultural Capital: Forensic Reading exposes students to a broad range of human experiences, perspectives and global issues they might not otherwise encounter. 
This expands students’ understanding of the world, helping them to become more informed, empathetic, and reflective citizens. We believe this knowledge and 
awareness form part of what students need to succeed not just academically, but socially and culturally. 

In sum, Forensic Reading helps us ensure that students don’t just read – they encounter challenge, develop voice, broaden their understanding, and leave KS3 better 
prepared for the reading, discussion and comprehension demands of GCSE, A Level and life beyond school. 

 

 
 

 

 
 Secrets & Lies Power & Conflict Journeys & Futures Women, Suffrage & 

Misogyny 
Fragile Earth Spirit of Life 

Year 7 The Lie Tree - Hardinge Jane Eyre - Brontë 
There Will Come Soft Rains - 

Bradbury 
Of Mice and Men – Steinbeck Human Universe – Cox A Long Way Home – Brierley 

Year 8 The Sniper – O'Flaherty The Book Thief – Zusak Pedestrian – Bradbury My Last Duchess – Browning  
Scourge of the Oceans – 
Harvey/Attenborough  

Iqbal – D’Adamo 

Year 9 
The Darkness Out There – 

Lively 
Extracts from Speeches – 
Biden, Harris, Yousafzai 

Life of Pi – Martel 
At Home with Mr Sticky 

Fingers – Long 
A Song of Myself – Whitman 

The Fault in Our Stars – 
Green 
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Reading for Pleasure:  

Nurturing a Love of Reading 
When it comes to reading for pleasure, we are committed to nurturing a lifelong 

love of reading. Our Read All About It calendar provides a vibrant, year-round 

framework designed to spark curiosity, celebrate diversity, and build a culture of 

joyful reading across the school community. Each month spotlights a different 

theme or event — from Roald Dahl Day and Black History Month to National 

Storytelling Week and World Book Day — offering students opportunities to explore 

new genres, discover inspiring voices, and connect through shared stories. 

Through engaging challenges, author spotlights, creative activities, and cross-

curricular links, the calendar helps students experience reading as an exciting, 

communal, and enriching activity. It also encourages them to see reading not only 

as a tool for learning but as a source of imagination, empathy, and enjoyment. 

This initiative is central to our wider reading strategy, ensuring every student can 

find something that speaks to them, broadening their horizons while developing 

fluency, confidence, and a lifelong habit of reading for pleasure. 
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Sparx Reader: Building Habit, Confidence and Understanding 

At Headlands School we believe regular, structured reading is at the heart of developing fluent, confident, and curious readers. Sparx Reader is our chosen tool to 
support students in Key Stage 3 to read for pleasure and purpose for 30 minutes each week. 

 Visible Reading: Teachers can monitor how much each student is reading—giving a clear picture of engagement and enabling strong conversations about progress. 
 Personalised & Accessible Texts: Students are matched with books at their level, offered dyslexia-friendly fonts, colour overlays, and glossaries of unfamiliar 

vocabulary. This ensures all readers, regardless of starting point, can engage meaningfully. 
 Active Reading with Understanding: Quizzes interspersed through the reading help students read carefully and reflect on what they’ve read. Contextual definitions 

support vocabulary building. 
 Motivation & Community: Through features like Sparx Reader Points, leaderboards, and choice of texts, Sparx Reader fosters healthy competition and encourages 

ownership of reading. 
 Supporting Teachers: The platform comes with CPD materials, strategies for productive use and ongoing training, so staff can integrate the tool well, making 

reading part of the rhythm of learning, not an add-on. 

In sum, Sparx Reader helps us achieve our reading strategy goals: to 
build habits, improve comprehension, broaden vocabulary, and make 
reading both visible and enjoyable across Key Stage 3. 
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Tutor Time Oracy: Exploring Modern British Values 

At Headlands School, we are committed to developing students’ confidence, fluency and sophistication in spoken communication. To achieve this, our Oracy in Tutor 
Time programme provides a structured, progressive opportunity for every student in Years 7–11 to practise oracy skills each week, while deepening their understanding of 
the Fundamental British Values (FBV). 

Each week focuses on one of the British Values - such as Democracy, Rule of law, Individual liberty, and Mutual respect and Tolerance – and explicitly teaches key 
disciplinary vocabulary. Scenarios are age-appropriate and increase in complexity through the year groups. 

Each session follows a consistent structure: students think individually, discuss respectfully in pairs or small groups, and share ideas as a class, supported by sentence 
stems to scaffold their speech. Definitions of key terms are revisited in increasingly sophisticated forms each year, creating a hierarchical oracy curriculum that builds 
precision, confidence and critical thinking (examples below). 

This approach ensures students leave school able to articulate their opinions with clarity, respect, and evidence, equipping them with the communication skills needed 
to thrive as informed, active citizens. 
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